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PREFACE

This publicationis add essed to school superintendents,
principals, deans, and counselors: and to teachers and
administrators of v Lionel education programs In second-

,,ary schools, community colleges, and regional occupational
poegrams and centers.

_Age' booklet contains definition's of terms in the area of sex
:.----

equality in vocational education; an overview of the prob-
lems created by sex discrimination; aldescription of the
laws and activities that are helping to eliminate sex dis-
crimination; information about teacher and counselor
training and about curriculum matirials and methods that
teachers may use in vocational education programs; and
lists of print, nonprint, and h6man resources that are
accessible to teachers and administrators.

Martha Harris, Education Program Specialist, DREW /Bureau of

Occupational and Adult Education, reviewed the section on
Title 11, Vocational Educatio.,, of the Education Amendments
of 1972, and Helen Walsh, Equal OppOrtunity Specialist,
Region IX Office of Civil Rights, reviewed the section on
Title IX of the Educatio AmendMents\of 1972, Prohibition
of Sex Discrimination. Their suggestions have been.incor-
/porated in this publics ion.

Permission to use the ketches that appear in this publication
was granted by Mary M. Fredlund. The sketches, originally
appeared in Consumer urvival Kit, the Blue 'Zoller Scholar: .

Vocational Schools, a/publication, of the PlariTilFar
Public Broadcasting. 1

This document is a p blication of the Women's Educational
Equity Communications Network (WEECN). Established in 1977
under the Women's Educational Equity Act (Public Law 93-380),
AgEcN is sponsored Oy the U.S. Office of Education to pro-
mote educational eq0ity for women.

Readers who wish to obtain further information are invited
to seek it from WEECN and from the persons and projects
named in this booklet.
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IT'S TIME FOR CHANGE

. Differences in the Ways our society.treats
women and men are evident everywhere.'
They are clearly Asible in the area of
employment, where many occupations are
pursued primarily b the_members of one
sex. These dififerenc s are also evident.
throughout the school ystem and_par-
ticuiarly in vocational education pro-
'grams. The effects of different treat -
ment and opportunities can be damaging
to both sexes, but especially to
women.

One minimal goal of education is to
develop students' interests and
capabilities and to provide them with
the skills for a productive life.
The educational experiences bf female
students, however, usually limit tneir
interests, skills, and aspirations,
rather tnan expand their opportunities.
This limiting of growth and-development
hurts individual girls and women, and
it also reduces the benefits society as
a whole would gain if women received the
same educational opportunities as men
and were encouraged to participate in
the tabor market on an equal basis with
men.

Much attention has been paid to sex
discrimination in education in the last
several year's -- studies have been con-'

ducted, statistics gathered, books
written, and laws passed--yet little
change in educational practice has
occurred. More women are working for
pay, and they-are working during more
years of their lives than ever before.
Out because of their limited training
and aspirations and because sex
discrimination still exists, women are
earning less than sixty percent of what
men earn in comparable jobs, and the
gap In earnings between men and women
is widening. Vocational education pro-
grams, which are one important link
between schools anoithe Job market,
have traditionally segregated students
by sex.

The purpose orthis publication is to
examine the current issues affecting
women and vocational education, to show
the need for concern and-aetion by voca-
tional education teachers, school admin-

I I
istrators, 811(0,441as, an, to suggest ways\
that school per'fonngi can/begin to effect \
change in this areak The efforts,C1
schuol personnel 011hoi this boOk is
especially}ddrissed,are needed to
ensure thatsex Oqualty in yocational
education becomes a. r 'lay/ Providing
equal educational spp* 'Lr Tties for
both sexes has alreadi mandated

.by federal laws. 1 As " laws ari
implemented in school", n as well
as men will becoie equipp with the
skills, oompeten4lei, and ttitudeA they/
need to compete fairly for employment /
in the skilled and other ?Wigs '
that in the pot have been losed to(.'" .

women. This,60 .let coritern sup eitions
and resources to11,10+0 school per onnel
comply with the-laws and impr the
vocational educe-044.-a

-___,
femal students.

1

I

DEFINITIONS OF TERMS

So that the authoh and readers of this
publication share a Common under-
standing of the terms used throughout,
several key words; and concepts are
defined below. 1

VOCATIONAL EDUCATION

The Rules and RegUlations for Vocational
Education that' guide the implementation

of Title 11, Vocational Education, of the'
Education Amendments of 1976, define
vocational instruction as,Pinstru on
which is designed upon its comp tion to
-prepare individuails for empl ent in a
ipecificoccupation or a cluster of
closely related occupations in an occupa-
tional field, and which is especially and
particularly suited to the needs of those
engaged in or preparing to engage in such
occupation or occupations." Federal

Register, Vol. 42, No. 191, October 3,
1977, paragraph 104.5.12.)

Vocational education.. Es- divided into'
several-areas, including agricultural,
business and office, distributive, health

,6



occupations, home economics, andtlndus-
trial arts.

The following definitions are taken from
the Federal Register cited above, para-
graph 204.73.

SEX BIAS

"..behaviors resulting from the
assumption that one sex is superior
to the other.".

/ SEX STEREOTYPING

"...attributing behaviors, abilities,
interests, values and roles a person
or.group of persons on the basis of their
sex."

SEX DISCRIMINATION

"...any actionwhich limits or denies
a person or a group of persons oppor-
tunities, privileges, roles, or rewards
on the basis of their sex."

The authors of this booklet define "sex
equality," "school personnel," and
"women" as follows.

SEX EQUALITY

Opportunity, encouragement, and support
of every individuet to learn and work
according to hi;/or her talents and
interests regafdiess of her or his sex.

f SCHOOL PERSONNEL

School personnel include all persons
employed by a school district, especially
those who interact with students on any
basis.

WOMEN

In this publication the word "woven" is
used to include female students in secon-
dary schools and postsecondary educational
institutions. "Women" includes persons of
a wide range of ages from childhood into
the retirement years; persons who have
attained any level of education above
elementary school; rural, urban, and sub-
urban residents; members of all races and
ethnic groups, including persons whose
native language is not English; persons
with physical and/or mental disabilities;
persons with different incomes; married
and single persons; and parents and non-
parents.

OVERVIEW OF THE PROBLEM

What are sex roles? They are the
attitudes and behaviors one exhibits
and the ways in which other people
think about one and treat one, depending
upon whether one is female or male. The
process by which children learn salt--
roles and by which adults have their sex
role behaviors reinforced is called
sex-role socialization.

The inequities in opportunities for women
and men as both 'students and emeloyees
in the educational system in the United
States are caused in part by the sex-role
socialization of the children of our
society. Parents and teachers socialize
children, ulessmates socialize each other.
Television and radio programs and commer-
cials and moyies repeat similar messages
about Wiit a boy is, what a girl does,
and what distinguishes men from women.
The stereotypes about men's and woments
talents, skills, interests, and achieve-
ments are thus perpetuated from generation
to generation.

Discrimination against persons on the
basis of their sex usually accompanies
this sex stereotyping, and.sex discrim-
ination is most often directed against
females in our society. Women whoare
members of racial or ethnic minority
groups are subjected to even greater
discrimination in education and the labor
market than white women, and women with
physical, mental, or emotional disabili-
ties are also the victims of a great deal
of stereotyping and discrimination. Like-

wise, women who are middle -aged or elderly
often experience discrimination when they
attempt to reenter school or obtain paid

employment. Much of the discussion in
this section of the booklet, most of
the laws described in the second section,
The Legislative Changes, and many of the
suggestions for activities in the schools

made in the third section, The Education-
al Changes, are even more important for
the education and treining of women who

are members of minority groups and/or are

are disabled than thel\are for women who

are majority group members.

The words "male," "female," "masculine,"

and "feminine" still function in our
society to differentiate men's and wo-

men's attitudes and behaviors--that is,

their sex role identity--and a person's

2



sex-role identity is a basic element of
one's sense of self. Teachers often greet
their students, "Good morning, girls and
boys." Not many people think that is an
inappropriate greeting, but no one would
greet a class with, "Good morning, blacks
and whites and chicanos." Whenever a
teacher groups students by sex, she o. he
is reinforcing the message that there is
something signilicant about one's sex in
the classroom and in the learning situation.

Because of the differentiations between
thi,sexes that teachers, parents, and
others make throughout the school years,
children do learn to learn differently:
girls read more fluently than boys do
in the early years, but boys somehow
catch up to them by theend of high
school. For years it has been assumed
that girls perform less well than boys
in mathematics. Recently, Elizabeth
Fennema and Julia Sherman showed that
many females have as much mathematical
potential as do many males," and that
it is probable that socio-cultural
factors strongly influence the patterns
in achievement by women and men (Sex-
Related Differences in Mathematics
Achievement, Spatial Visualization and
Affective Factors, American Educational
Research Journal, 1977, Vol. 14, No. 1,

pp. 51-71). The differences between
women's and men's patterns in course
selection and performance in class are
attributable in large part to sex-role
socialization, rather than to inherent
abilities and interests.

An informal survey Of San Francisco Bay
Area junior high and high schools Found
that in schools that served upper middle
and middle class populations with a
majority of/white students, more girls

3
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enrolled in woodworking, drafting, and
other nontraditional and vocational
education cooroes than in schools
serving working class or lower middle
class populations with large Proportions
of minority group students. These
statistics, while by no means conclusive,
seem to indicate that the girls, from the
more economically advantaged families
either received more peer, parental,
teacher, or counselor support for
enrolling in nontraditional courses, had
more or better access to information on
nontraditional careers, or were overhaps
aware that a well rounded course load
would make them better qualified appli-
cants for college admission and for
employment. Pinpointing the correct
explanation wouldrequire a more precise
study, but the theory that girls have

-already internalized certain stereotypes.
and limited their aspirations well before
they enter junior_high school has been .

substantiated by several researchers.
In two studies of Seattle area fifth
graders, Lynne igliztin confirmed the
existence of very strong sex typing
in children's views of jobs and func-
tions in the world and their own personal
role ia it. (A Child's-Eye View of Sex
Roles. Today's Education, Journal of
the National Education Association, 1972,
Vol. 61, No. 9, pp. 23-25).

Early patterns of socialization and dis-
crimination may also hamper the
educational aspirations of men. Most
boys learn the traditional sex-appro-
priate behaviors and interests, and the
aggressive, competitive, breadwinning
role. This socialization process, com-
bined with discriminatory school
practices, can prevent men from pursuing
educational programs appropriate to their
individual interests and from entering
careers that may provide them with more
satisfying occupational lives than they
might find in jobs traditionally pre-
scribed for men.

Sex-role socialization starts early, is
pervasive, and is very effective. Jerome
Kagan said that by the time children
begin elementary school, they have learned
most of the sex-rose attitudes of their
society, they have a sex-role identity,
and they tend to behave in ways that are
considered appropriate for their sex.
(Acquisition and Significance of Sex
Typing and Sex Role identity. In M. L.
Hoffman and 1. W. Hoffman, Eds. Review
of Child Development Research, Vol. 1.
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New York: Russel Sage Foundation, 1964).
'Watch the parents of young children next
time you see them with their children and
notice what they say or demonstrate about
what women and men think, feel, or say.

Patrick Lee and Nancy Gropper suggest
that we consider the male and female
patterns as two different cultures. (

(Sex-Role Culture and Educational
Practice. Harvard Educational Review,/
1974, Vol. 44, pp. 369-410). We prop se .

the term "subculture," because that t rm
allows for the fact that every human
society has both male and female grow s --
each one is a subculture of the large
culture. Consider our sex-role socia
ization about clothing: women may wear
pants, but men may not wear' dresses.
Think about the stereotypes in sports,
both in playing and in watching others

'play--are we a bit surprised when women
follow football or basketball avidly?
And we have expectations about language- -
women don't swear, and men don't swear
around women.

Theie. examples of our expectations that
women and men behave differently are
illustrations of "sex stereotyping,"
that is, attributing behaviors, abilities,
interests, values, and roles to a
person or group of persons on the basis
of their sex, rather than on the basis
of the individuals own inclinations and
talents. if we expect that a person
will be good at taking care of an
automobile because he is male, or will
be interested in sewing because she is
female, then we are stereotyping the
person. These stereotypes may seem
harmless, but they can lead to the denying
of opportunities for education; employ-
ment, productivity, income, advancement,
personal satisfaction, and achievement
to many people. Most of the victims of
sex discrimination are women, but males
also experience discrimination.

Sex stereotyping and discrimination
confuse, block, and frustrate individuals
from learning and doing what they could

only they weren't channeled into
limited areas of education and work
because of their sex. In addition,
society as a whole loses the services
and contributions of men and women
who have talents that are undeveloped
or unused. For example, in their lives
as homemakers and parents, most women
organize materials and events, make

4

decisions, and supervise other people
very well. Women teach most of the
students in elementary and secondary
schools: in 1970-71, 67 percent of
the instructional staff were women.
But women have not been encourage4Lto
become administrators: in the same year
only 15 percent of the principals, 15
percent of the vice-principals, anh
0.6 percent of the superintendepts were
women. These figures comerom
1972 National Education Assbciation
research data amp the 1974 agest of
Educational Statistics, published by
the National Center for Education Statis-
tics, Department of Health, Eduation,
and Welfare; they were reportea by
Martha Matthews and Shirley McCune'in
Why Title IX? (Washington, D.C.: Re-
source Center on Sex Roles in Education,
National Foundation ftr the Improvement
of, Education, no date, 8 pp.).

The tradition of male leadership in
education is perpetuated from ope
generation to the next partly because
children observe the role moddls in their
schools. Women teach them i,t the early
years, but if there is an ',portant
announcement to be made, or a misbehaving
child to be disciplined, male principals
are usually expected to dd the work. In

her article, "The Training Ground for Wo-
men in Administration: ,1e Must Begin in
Kindergarten," Mary Ellfrn Verheyden-

Hilliard told how school personnel and'
others who influence young people can
provide role models and training to
both girls and boys Ao that more women
will become successful administrators
in schools and elsewhere (The Education
Digest, November 1975, Vol. 1,1
pp.33-35).

A consideration of family and labor force
patterns in the United States Illustrates
the need for equal opportunities for both
sexes to learn skills that will qualify
them for well-paying jobs. Currently only
16 percent of families have a husband and
father who is employed outside the home,
a homemaking wife and mother, and
one or more children. Thirty percent

of American families are married couples,
Soma with grown children, and others
witi4ut children. Eighteen percent of the

families include two employee parents and
some children. Twenty percent of
households are occupied by one single
adult, and 2} percent, by two single
persons. Seven percent of the families
are headed by a single parent with his or

9
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her children. These statlsticsare from
an article "Who is the Real Family ?" in

Ms. magazine (August 1971761. 7, No. 2,
49)4 quoting figures from the U.S.

Statistical Abstract, 1977

By mid-1977, 4D,million'women were In the
labor force - -about 41 percent of the

country's entire lebor force and 43 per-
cent of all women.16 years of age and
older., Nine out of 10 young women
growingup today will be employed at
some time in their lives.

Almost three-fifths (58 percent) of all
:Amen workers are married and living with
their husbands; more than one-fifth (23
percent) have never been married; and
nearly one-fifth (19 percent) are widowed,
divorced, Or separated from their
husbands. Forty-four percent of all
married women are in the labor force- -
considerably more than widows (24 percent)
many of whom are elderly. Out
married women are less likely to be
labor force participants than divorced
or separated women (65 percent) or never
married women (57 percent). These labor
force participation rates are substan-
tially greater than those which prevailed
in 1950.

Among full-time workers employed through-
out 1974, women's median earnings were
less than three-fifths of those of men- -

$6,772 and $11,835, respectivell There
are many reasons for this earnings gap.
For example, men on the averzge have had
more years of worklife experience than
women. Apd even on full-time schedules,
women work fewer overtime hours a week
than men. Furthermore, the concentration
of women in certain low-wage occupations
and industries is a primary factor in
their lower average earnings level.
Nevertheless, various research studies

have found that a differential between
the earnings of women and men remains
after adjusting for such factors as
education, work experience, and
occupation or industry group.

Median wage or salary incomes of year-
round full-iime women workers,14 years
of age and over, -in se' acted major

occupatiop groups in t9/4 (latest data
avallable7 were as follows:

Major occupation

group
income

As percent
of men's
income

Professional' and
technical workers $9,587 66

Nonfarm managers
and administrators 9,195 59

Clerical workers 6,868 60

Sales workers 5,114 41

Operatives
(incl. transport) 9,848 58

Service workers
(except private
household) 5,206 6D

The median wage or salary income of year-
round full-tlme women workers of
minority races was $6,611 in 1374--
a t-94 percent -f-tifit-of-TohTte-women;---

73 percent of that of minority men, and
54 percent of that of white men. In

1964, the median income of minority
women was 69 percent of that of white
women.

The information in the previous five
paragraphs is from U.S. Working Women:
A 0atabook Bulletin 1977, Bureau of
Labor Stet Fstics, U.S: Department of
Labor, and from Women Workers Today, 1976,
Women's Bureau, Employment Standaras
Administration, U.S. Department of Labor.
Both of these documents are cited In ' .

Resources for School Personnel, the final
section of this booklet. Both publica-
tions contain additional data and charts
that give a complete picture of the em-
ployment status of women in the mid- 1970's.

The toll taken by sex discrimination is
high. Most of the families living on
incomes below the poverty line are headed

S
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-by woman, many of whom lack marketable ../
skills and for whom adequate, affordable
child care is unavailable. In detion,
most of the elderly poor In s country
are women. The educatio f women for
better paying eiplo t is one way to
begin.to help al ate this situation.

The inequ risillustrated by these
stati cs are the result of our society's
tr tional assumptions that men's work
s worth more than women's and that they

should have more power, responsibility,
bind rewards. But the time has come for
change. 04 now have federal, state, and
local laws, agencies, and organizations
that are charming policies and practices
throughout the educational system and the
labor market. The federal legislation ane
programs that deal wish vocational educa-
tion will be described in the second sec-
tion, the Legislative Changes.

WHERE DOES VOCATIONAL
EDUCATION LEAD?

The implementing regulation for Title
11, Vocational Education, of the
Education Amendments of 1976, defined
vocational instruction as instruction
designed to prlpare individuals for
employment. in PEER's (Project on
Equal Education Rights) information
kit, Cracking the Glass Slipper (see
Resources for Sthool Personnel) Steele
and others pointed out that nearly half
the 'omen students now enrolled In
vocational education are enrolled in
consumer and homemaking courses that
do not prepare them for employment. In

addition, the courses that do train stu-
dents for/employment areas In which women
predominate lead to only 33 different
occupations, whereas the courses in
which man are the more numerous students
offer training for paid employment in
95 different occupations.

To be able to compete successfully in the
labor market,,women will have to acquire
the same training in basic job skills
that men gain in vocational education__
courses. Women need to know what skills
and training will qualify them for
employment in various, occupations. They

also need to learn how to obtain further

11
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training beyond high school or community

college, as necessary. Women need
confidence in their ability to leargeto
work successfully In one or more Cl-tha
many occupations for which vocational
education can train them, They.need to

tt

realizt that becoming an employable
adult In our society probably enhances
one's self worth and is likely to be
essential to one's economic survival.

The list in Figure 1 indicates some of the
jobs that will be most needed in the years
ahead and will be lucrative as well. The

list is from the Occupational Outlook,
_!tHomdbokt3, published by the
NiiiiirirEa&ttatistics,"U.S. Depart-
ment of Labor. Descriptions of 50 such

jobs are included .in an article by JoAnne
Alter, "The 50 Most Lucrative Jobs of
Tomorrow," in Family Circle magazine,
March 1978, Vol. 91, No. 4, pp. 1.L-

We are inclined-to-Me for granted the
.under- epresentation of women in most

of the occupations listed here--and in
many more--but. the current pattern has

not always been typical in the United

States. Women bae worked successfully
in all of these occupations in the past,
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FIGUE 1

C Job Title Average -Annual income,

Ai Conditioning, heating
and Refrigeration Mechanic $11,700 - $25,085

Auto Body Repairer $20,900

Auto Mechanic $19,500

Business Machine Repairer $10,700 - $:14900

Carpenter $22,900

Dental Laboratory Technician '15,900 - $19,200

Electrician $15,300 - $24,500

Plumber . 425,100

Police Officer \10,000 f22,500

Press Operator $000

Sheet-metal worker 424000

Tooland-die maker $i7.*

Travel Agent $10,0 - $21,400

Truck Driver (local) $17,80d,

Welder $11,700 \ $26,800

and some women-work in them today. The
occupation/of travel agent is the only
one on this list where women predominate,
buy:16w more men are entering this field
than before.

Women have always been employed in
this country, but charges In the
country's economic needs and in the
social pressures on women have
encouraged women to c4ange the patterns
of their labor market participation in
their individual lifetimes and in the
lifetime of tied nation. We are now
in another period of change, when more
and more women are working for pay,
and'when federal, state, and local
laWs are being.passed that direct
educators and employers to reduce and
eliminate sex discrimination in
education and employment.

7 /
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THE LEGISLATIVE CHANGES

In response to changes in the will of the
. electorate in the United States, federal,

state, and )oval legislators have passed
numerous lads to promote and guarantee
equitable treatment in education and
employment for-women, members of

minority groups, and persons with dis-
' abilities. In this book we are per-
ticularly'concerned with the laws that
require people to work at reducing and
eliminating sex bias, stereotyping, and
discrimination.

School personnel are required by law to
develop policies and procedures to ensure
equal opportunities and treatment of
students and employees of both sexes.
Some laws have authorized the spending
of federal fur.Js to assist school
eistricts directly or through technical
assistance provided by other agencies,
in making changes in their policies,

procedures, andlicademic and extra-
curricular programs. This part of the
publication contains an overview of the
laws that pertain to sex equity in
vocational education.

TITLE II, VOCATIONAL EDUCATION,
OF THE' DUCATIONAL AMENDMENTS.
OF 1976 ,

The Education Amendments of 1976 (Public
Law 94-482) became effective in October
1977. Title 11,.Vocational Education;
contains substantial provisions for over-
coming sex discrimination.. Vetter and
Peterson outlined the three areas covered
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by Title II in their article in the
American Vocational Journal, Olarch 1978,
Vol. 53, No. 3, pp. 24-24). These areas
are:

1. requirements for the administration
of state vocational education
programs,

2. regulation of state use of federal

funds, and
3. requirements for national vocational.

educational programs.

Each of these areas contains rules or
programs for eliminating sex stereotyping
and discrimination.

Part 104 of the regulations for Title II
is entitled State Vocational Education
Programs. Four of the five subparts'of
this section deal with programs that will
help to eliminate sex discriminetion. Sub-
part 4, Special Programs for the Disadvan-
taged, does not mention sex discrimina-
tion, but if it is assumed that Subpart.4
is consistent with the other four subparts,
then both wonen and men who are academ-
ically or economically disadvantaged will
be equitably served by the vocational
education programs of the states.

The following sections within he four
relevant subparts explicitly address
issues sex bias and discrimination.

Subpart 1 .State Administration

Development of Five-Year State
Plan

Full-time Personnel and Functions
to Eliminate Sex Discrimination
and Sex Stereotyping.

Subpart 2 -- Basic Grants
O

Suppoit Services for Warren

Day Care Services for Children of
Students

Vocational Education Programs for
Displaced Homemakers and Other
Special Groups

9.13



Subpart 3 - Program improvement
and supportive services

Vocational Guidance and Counseling

Vocational Education Personnel
Training

Grants to Overcome Sex Bias and
Sc e Stereotyping

%Open 5 -- Consumer and Homemaking
Education

6ants to States for Consumer and
Homemaking Education

Readers who would like to examine the
detailed provisions of the law as set
forth in each of these sections of the
regulations, can consult a local library.
or ask their Congressperson for a copy
of the Federal Register, Vol. 42, No. 191,
October 3, 1977, Part VI, "Vocational
Education, State Programs, and Commis-
sioner's Oiscretionsry Programs," that
contains the implementing regulations
for Title II, Vocational Education, of
the Education Amendments of 1976.

One provision of this law will be described
here in some detail to show that the law
requires the states to be concerned with
the elimination of sex discrimination
throughout the vocational education
system. Every state receiving money for
vocational education must use a minimum
of $50,000 of its basic grant to pay the
salary of one or more persons to serve
as Sex Equity Coordinator(s) at the state
level. The persons appointed as Coordin-
ators in most states are employed in the
state department of education, within the
department of vocational educationor
community college office.

The law specifies ten functions of the
Sex Equity Coordinators. These are
summarized here.

1. Take action necessary to create
awareness of programs and activities
in vocational education designed to
reduce sex bias and sex stereotyping
in all vocational education programs,
including assisting the State board
in publicizing the public hearings
on the State plan;

2. :ether, analyze, and disseminate
data on the status of women and men
students and employees in vocational
education programs of the State,

I.

3. Develop and support actions-to correct
problems brought to the attention of
the Sex Equity Coordinator(s);

4. Review the distribution of grants and
contracts by the State board to assure
that the interests and needs of women
are addressed in all projects assist-
ed under the Education Amendments of
1976;

5. Review all vocational education pro-
grams (including work-study programs,
cooperative vocational education
programs, apprenticeship programs,
and the placement of students who
have successfully completed vocation-
al education programs) in the State
for sex bias;

Honiter the implementation of laws
prohibiting sex discrimination in all
hiring, firing, and promotion pro-
cedures within the State relating to
vocational education;

6.

7. Assist IOW educational agencies
and other interested parties in the
state in improving vocational educa-
tion opportunities for women;

8. Make available to the State board,.
the State advisory council, the Na-
tional Advisory Council on Vocational
Edocation, the State Commission on
the Status of Women, the Commissioner,
and the general public, including
individuals and organizations in the
State concerned about sex bias in
vocational education, information
developed under this section;

9. Review and submit recommendations
with respect to overcoming sex bias
and sex stereotyping in vocational
education programs for the five-year
State plan and its annual program
plan prior to their submission to the
Commissioner for approval; and ;

10. Review the self-evaluations required
by Title IX, Prohibition of Sex
Discrimination, of the Education
Amenddents of 1972.

This lisx of functions covers the wide
range of activities conducted by state
and local education agencies. The Sex

Equity Coordinators potentially have
great influence on the elimination of sex

bias and discrimination throughout the

vocational education system.

10 14
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The national vocational education programs,
summarized by Vetter and Peterson in their
article cited above, mandate the following:

A system for reporting information
about vocational education students,
including race and sex, be in oper-
ation by October 1978. All states
will be responsible for submitting
relevant data for this system
annually.

The National Advisory Council on
Vocational Education includes In its
membership minority and Aonminority
women and men with knowledge of
women's issues and concerns.

Of the funds appropriated for federal
vocational education programs, five
percent be reserved for use by the
Commissioner of Education for programs
of national significance, soma of
which may be programs to overcome sex
bias in vocational education.

e A national study of sex bias in voca-
tional education be conducted by the
Commissioner of Education and sub-
mitted to Congress by October 1978.

This study, authorized by Title 11,
Vocational Education Equity Study, is
being conducted by Laurie Harrison,
Project Director, and her colleagues at
the American institutes for'Research
(P.O. Box 1113, Palo Alto, CA 94302).

THe study includes an analysis of relevant
literature and legislation and the results
of visits to SO states and the Oistrict
of Columbia to obtain informetion about
current practices, policies; and attitudes
in vocational education..1 The reports,
to be published in Fall 1978, include:
Interim Report, Case Study Report,
Replication Handbook, and Executive
Summary. and Final Report.

Title 11, Vocational Education, is a
welcome revision of earlier vocational
education laws that specified, for ex-
:mole strict limits on the percentages
of money that could be spent on programs
in home economics. According to the
provisions of the new law, both women
and men will be encouraged to study In
many areas of vocational education former-
ly closed to them by law and tradition.

TITLE IX OF THE EDUCATION AMEND-
MENTS OF 1972, PROHIBITION OF SEX
DISCRIMINATION

Title IX of th Education Amendments
of 1972, Prohibition of Sek Discrinin-
ation (Public Law 92-318) is a federal
civil rights law prohibiting sex discrim-

ination in education programs and activ-
ities receiving federal financial
assistance. Ten thousand responses were
made to the request of the Department
of Health, Education, and Welfare for
comment on how Title IX should be im-
plemented. The final regulations for
Title IX were published on July 21, 1975;
deadlines for compliance with the law.
that affected physical education and
athletics were extended for three years,
but by now, all educational institutions
and programs receiving federal money to
support any of,their activities directly
or indirectly should have completed an
institutional self-evaluation and should
be in compliance.

The preamble to Title IX is simple but
comprehensive:

No person in the United States shall,
on the basis of sex, be excluded from
participation in, be denied the bene-
fits of, or be subject to discrim-
ination under any educational program
or activity receiving Federal finan-
cial assistance.

An excellent explication of Title IX is
contained in-The Title IX Primer: The
Read-it-in-the-Original Guide to Title
IX, a 32-page booklet that is part of
the informative kit, Cracking the Glass
nipper: PEER's_Guide to Endlng_Sex Bias
in Your Schools, available for $3.50
nom Vermont Avenue, NW,

Washington, DC 20005. PEER also dis-
tributes a 4-page Summary of the Title IX
Regulation, small orders for free, 100
copies for $6.

We will summarize here several of the
Title X regulations that relate to
vocational education. Some of our
comments are adapted from PEER's Title IX'
rimer. Words in quotation marks are

from the Rules and Regulations governing
Title IX. published in the Federal
!legister, Vol. 40, No. 108, June 4, 1975,.
Part 1I, "Nondiscrimination on Basis of
Sex."



1. Title IX applies to any recipient of
federal money including "institu-
tion(s) of vocational education,"
which the regulation defines as "a
school or institution (except an
institution of professional or grad-
uate or undergraduate higher educe=
tion) which has as its primary pur-
pose pceparation of students to
pursue a technical, skilled, or
semiskilled occupation or trade,
or to pursue study in a technical
field, whether or not the school or
institution offers certificates,
diplomas, or degrees and whether or
not it offers fulitime study.",

2. Schools may not allow the fact that
persons in the labor market discrim-
inate against members of either sex
to affect their educational programs.
The regulation says, "The obligation
to comply...is not obviated or allevi-
ated because employment opportunities
in any occupation or profession are
or may be more limited for members of
one sex than for members of the other
sex." Counselors and vocational
teachers are both included id this
rule.

3. Title IX prohibits vocational educa-
tion programs or schools from barring
persons of either sex from admission.
The regulation contains descriptions
of several methods of getting around
this provision that may not be used.

4. Vocational education schools and pro-
grams that engage in recruitment
activities must not discriminate on
the basis of sex in recruiting stu-
dents. They also must not discrim-
inate in the hiring of students or in
their job placement activities on
behalf of students.

S. Title IX deals extensively with the
treatment of students who have al-
ready been admitted to classes or
educational programs. "Occupational
training" is named specifically in the
regulation as one of the programs and
activities in which students must be
treated equitably. Again, the
regulation specifies many ways in
which schools might treat students
differently but must not. In addi-
tion, schools may not provide "signi-
ficant assistance to any agency, or-
ganization, or person which discrim-

inates on the basis of sex in provid-
ing any aid, benefit or service to
students or\employees."

6. Other agencies, with which schools
cooperate in such activities as

cooperative education programs of
vocational education, exploratory
career education activities, pro-
grams sponsored by local or national

organizations, and training programs
for employees, must themselves not
discriminate on the basis of sex.

7. The law lists a great, variety of exam -

pies of courses and activities in
which students may neither be required
to participate nor be refused the op-
portunity to participate, and in which
students may not be taught separately
on the basis.of sex. Those include in-
dustrial, business, vocational, tech -'
nical, home economics, and adult edu-
cation courses. Under the law, auto-
matic assignment to classes on the
basis of sex is considered the same as
requiring to participate.

8. Reinforcing elements of the regulation
already mentioned here, the law
specifically state! that a local
education agency (that is, a school
board operating a school district
that is a recipient of federal funds)
shall not exclude on the basis of sex
any persons from admission to "any
institution of vocational education
operated by such recipient."

9. it the area of counseling and guid-
ance, the.Title IX regulation pro-
vides that "Wherta recipient finds
that a particular class contains a
substantially disproportionate number
of individuals of one sex, the recip-
ient shall take such action as is
necessary to assure itself that such
disproportion is not the result of
discrimination on the basis of sex
in counseling or appraisal materials

or by counselors." CUSSES covered
by this rule include vocational ones.
Pamphlets, books, and visual aids

on educational opportunities, careers

and aspirations could be sources of

sex discrimination in addition to

tests and their interpretation, and

advice and suggestions given by

counselors, teachers, and other school

staff members to students.

t2
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These nine areas where Title IX affects
vocational education are representative
of the provisions of Title IX for elim-
inating discrimination throughout the
educational system in this country. In

addition to these areas, Title IX pro-
hibits discrimination in the hiring,
promoting, and treating of school am-.

y/ pioyees, including, of course, vocational
educators. The penalties for non-
compliance with Title IX may include with-
drawal of federal funding'from

ithe'educa-tional program or activity or institution.
of a civil law suit by the US Department
of Justice.

A significant piovision of the Title IX
regulation is that-a coordinator of Title
IX compliance efforts is to be appointed
by every recipient of federal funds. This
is the "responsible employee" whose name,
office-address, and telephone number must
be made known to students and employees,
and who is authorized to coordinate the
educational agency's effort to comply with
Title IX and to investigate any complaints
brought by students or employees charging
sex discrimination under the Title IX
regulation. Title IX also provides that
each recipient adopt and publish griev-
ance procedures for students and employees.

WOMEN'S EDUCATIONAL. EQUITY ACT
OF THE EDUCATION AMENDMENTS
OF 1974

The Women's Educational Equity Act is a
. part of the Education Amendments of 1974,

Public Law 93-380, and became operational
in fiscal year 1976. The purpose of the
Women's Education Equity Act Program
(WEEAP) is to enhance educational equity
for women in the United States. The
final regulations were pubiisLd in the
Federal Re ister, Vol. 42, No. 124, June
2 , 1977, "Women's Educational Equity.
Act Program."

WEEAP is a program of discretionary
grants concerned with the following
types of activities for all educational
levels, preschool through adult:

I. The development, evaluation, and
dissemination of curriculum materials,
text books, and other educational
materials;
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2. Preservice and inservice training for
educational personnel; including guid-
ance and counseling personnel;

3. Research, development, and other'
educational activities;

4. Guidance and counseling activities,
including the development of tests
which do not discriminate on the
basis of sex.

5. Educational activities to increase
opportunities for adult women,.
Including continuing education
activities for underemployed and
unemployed women;. and,

6. The expansion and improvement of
educational prOgramsiand.activities
for women in vocational education,
career education, physical education,
and educational administration.

WEEAP is directed by Joan E. Duval,
U.S. Office of Education, 400 Maryland
Avenue, S.W., Washington, DC 20202;
annual reports summarize the projects
conducted by the program. :The curriculum
guides and other productsof the grant-
holders will be made available at minimal
cost to educators throughput the country
ancrwill be distributed by the Women's
Educational Equity Act Dissemination
Center, Education Development Center,
55 Chapel Street, Newton, MA 02160.

One organiiction supported by WEEAP is
the Women's Educational Equity Communica-
tions Network (WEECN), established in
October 1977, with headquarters at Far
West Laboratory for Educational Research
and Development, 1855 Folsom Street,
San Francisco, CA 94103. WEECN is:

1. An information service-to collect,
screen, classify, store, and provide
information on projects, activities,
and research related to women's
educational equity;

2. A communication system to facilitate
contact among persons, groups, and
agencies who :.re working on behalf
of women's educational equity; and

3 A question-unswering service for
Individuals and groups with infor-
mation needs concerning women's
educational equity.

17
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Among the activities ofWEECN are the
coordination of communicstion efforts
among the Sex Equity Coordinators
appoInted under the authoritylOf Title 11,
Vocational Education, of the Educational
Amendments of 1976; and the publication
of 'this booklet, one of a seriesof infor
motion analysis products. WEECN has also,/
published a series of biblirgraphies,
several of which are pertinent to voce4
tional education. The titles of pertinent
WEECN publications are listed in Resources
for School. Personnel, the final *Lion
of ths publication.

TITLE IV, DESEGREGAT16N OF PUBLIC
EDUCATION, OF THE/CIVIL RIGHTS
ACT OF 1964

The Civil Rights Act of 1964, Public Law
88-352, has been amended since its
passage to prohibit discrimination on the
basis of sex, in addition to the basis of
race national origin, and religion.
Under Title IV of the Civil rights Act,
federal funds are appropriated annually
to support agencies that provide assis-
tance free of charge to public elementary
and secondary schools that are in com-
pliance with the federal laws.

Title IV contracts are awarded to the
following types of agencies:

1. Desegregation Assistance Centers.
In 1978 -1979, there will be three
types -- race, sea, and national
origin (language). Dne Sex De-
segregation Assistance Center will
be loCated in each of the 10 federal
region to assist in planning and
conducting programsin K-12 school,
11striCts for school personnel,

-,4tudents, parents, and community
members.

2. State Education Agencies. All the
states are eligible for fuading to
provide technical assistance in race,
sex, and national origin desegregation
to K-12 school dftstricts.

3. Race and Sex_Osseareattion Trainlni
Institutes. institutions of higher
education are eligible for funding
to provide training to public school
personnel of school districts that

a.

the institutions name in their
applications for funding. The Sex
Desegregation TrainingInstitutes-
will offer training to Improve the
ability of the participants to deal
effectively with educational problems
resulting from sex desegregation.

4. School Boards. Grants will be made -,

to local K-12 school boards for seg,
race, and national origin deregrega+
tion. School boards working sex
desegregation may use- thegrants to
employ a specialist who adyises them
on educational problems incident
to sex desegregation, or to provide
public school personnel with inservice
training in-dealing with thoseprob-
tem*, or both.%

Vocational educators and administrators
interested in obtaining technical assis-
tance from agencies supported by Title IV
may write to Elton Ridge, U.S. Office
of Education, 40D Maryland Ave., S.W.,
Washington, DC 2D202, for information
abaft the agencies serving their geo-
graphic area.

0

EQUAL PAY ACT OF 1 963

The Equal Pay 4c4 of 1963 prohibits
employers from paying workers of one
sex less wages than workers of the
other sex for doing jobs that require
the same skill, effort, and level of

responsibility, and are performed
under similar working conditions.
Tit, law also prohibits labor organ! -
zations,from causing or attempting to
cause ,elm to violate the act.
Employers may not reduce the wage of
any employee In order to eliminate
illegal wige differences. The Equal
Pay Act is enforced by the Wage and Hour
Division of the U.S. Department of Labor.

We cite the Equal Pay Act in this publica-
tion because vocational educators should
be *ware that a federal-law was passed .
to eliminate sex discrimination in the
labor market some years before similar
laws were passed affecting the education-
al system. The Equal Pay Act should be
seen as evidence that vocational students
of both sexes can hope and expect to be
treated fairly when they become employees.

Y8
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The laws affecting work end educathoa,are
compatible and astually reinfoecing; as
inditsted.earlier, Title IX provides that
even if sex discrimination persists In the
labor market, educators may not use such
discrimination as an excuse or pretext to
discriminate In educational programs.

TITLE VII OF THE CIVIL RIGHTS ACT
OF 1964

title VilyOf the Civil Rights Act of 1964
et amended by the Equal Employment Oppor-
tunity Act of 1972, prohibits discrimina-
tion based on sex, as well as on race,
color, eeligion, and national.ogigin, In
hiring end firing, paying wages, awarding
fringe benefits, classifying, referring,
assignihg, and promoting employees; In
extendOng or assigning use of facilities,
and prdviding training, retraining, and
apprenticeships; and in providing other
terms, conditions, and privileges of
employment.

,The EAuaP.Emplorment Opportunity Commis-
ston C), that enforces this law,
has Issued guidelines which bar, among
other things, hlrigg based on stereo-
typed characterizations of the sexes,
clastifleations or labeling of jobs as
'.'men's jobs" or "women's jobs," and ,-

advertising for employees under mate or
female headings. Further information
abo4t Title VII and the Equal Employment

Opportunity Act of 1972 may be obtainer'
froip EE0C, 2401 E Street. N.W., Washing-
ton; DC 20506, or from a state or local
office of the EEOC.
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THE EDUCATIONAL CHANGES

This section, contains information and

suggestions for counselors, vocational
education. administrators, and instructors
to use in'thsir work with students. The

.,,parts'of the section are as follows:

Awareness, Attitudes, and Behaviors;
Training Education Personnel;
Recruiting, leaching and Supporting
Students; and
The Role of Cange Agents.

The suggestions here are general ones;
we urge readers to obtain and examine
the materials and curriculum guides
listed in the following section,
Resources for School Personnel, for
teaching methods and activities.

AWARENESS, ATTITUDES, AND
BEHAVIOR

-Because traditional sex-role socialization
has been-an integral part of most 'every-
one's -- including educators' -- personal
development, education,,and work experi.
erica, it may be necessary to-engag* in
some activities to produce awareness
among odlicators of the problems created
by sax stereotyping and discrimination.

Occasionally a single incident will
stimulate a "click" of recognition of
discrimination, or an insight that things
don't have to be the way they are._

Examples of incidents that promote
awareness include a counselor's offering
the name of a female student to an employ-
er working in a cooperative education
program, and noticing for the first time
the employer's response, "We hire only
boys for these positions," or a teacher's
announcing that girls, but not boys, must
wear hairnets in the kitchens and then
noticing that some boys in class have
longer hair than some girls.

A program to increase such awareness is
usually effective with school personnel if
it includes statistics about the labor
force and women's participation in it,

Information about the education levels
and marital and parental status of women
throughout the country, use of one or

more of thesanic films that depict
stereotyping and ways to overcome it,
and opportunities. for discussion and
reaction. Emphasis should be placed.
on the legal mandates to proVIde equal
educational opportunities for-both sexes,
and classroom teachers should be assured
that as they mektraAges..in their teach-
ing, they will be upported by the school
board, administration, and community.

Administrators should provide leadership-
in informing bOivememberrs and parents
about the changes to be made andthe
reasons for the changes, and should
solicit the interest and support of
these persons in the effort to make the
educatIonal.p rograms equitable. Admin-
istrators may call upon the free services
of the Sam Desegregation Assistance Cen-
ter in their federal region, the State
Education Agsncy project to provide
technical assistance in sex desegrega-
tion, and the Sex Desegregation Training
institute(s) in nearby institutions of

_higher education, all of which are
funded by Title IV of the Civil Rights
Act, and are doscribWin more detail
in the earlier section, The Legislative
Changes.

Attitude change' Ind-changes in behavior
are examples of tpe thenoMenon.__

"Which came first -- the chicken "e;-11Wi-
egg?" Social policy and practice in this '
country are often guided by laws that
prescribe certain behaviors and proscribe
others; changes in peoples attitudes
then follow after the changes in behav-
ior. On the other hand, if a person has
experienced an overwhelmin3 change in
his or her awareness of sex discrimina-
tion, that person's attitude may change,
thus leading to change in behavior,
such as use Of certain language.

Attitudes that might make a difference
In what -vocational educators teach
include:

Feelings about women working for pay.
Opinions about women's physical

health and strength.

" 20



-Concerns about working mothers or
wives.
Ideas about women's Interests, tal-
ents, intelligence.
Expettations'of howadolescents will
react to and 'treat'one another in
class.

Behaviors that might make a difference
in what vocational education' students
learn includes

Teachers deprecating women students,
or praislog them.

Teachers using the generic male terms
(he, his, himl in reforrinq to stu-
dentsl,workert or employes, or alter-
nating the ibx of .the persvAs to
whom referred;
Counselors leaving students e-rolled
in courses that are'not.tradilional
for their sex to fend for themelves,
or providing discussion or swport
groups for such students.
School personnel quietly offering new
course opportunities without recruiting
participants; or informing parents and
students of the new opportunities and
encouraging them to take advantage
of them.

Both the necessary attitude changes and
new behaviors can bi learned and practiced
if school personnel receive information,
encouragement, support, and praise for
their efforts.

TRAINING EDUCATION PERSONNEL

It is to be booed that professors of
ucation will soon include routinely

in heir sociology, psychology, and
meth courses information about sex-
role so alization, sex discrimination,
end ways t provide equal educational
opportunitie for both sexes. Courses

In educational administriEten should also
include this information. In addition,
education professors should encourage
interested students to enroll in programs
w:thin fields that are not traditional
for iheir:ssex. In 1970-71, 74 percent
of the bachelor's degrees in education
but only:11 percent of the doctorates
in education were earned byeummen,and.
women earned only 8.5 percent,,of'ihe
doctorates in educational adm!eistration
(r Title IX? Martha Matthews qnd
Shirley McCune, Resource' Center on Sex
Roles in Educ.atiorl, National Foundation
for the improvement of Education, Wash,r4:

ington, D.C., no date, p. 10.

The differincesletween the'percintages
of each sex who earn thefirst and last
aosdemic degrees mightliKiomewhit
lessened if education professors more
vigorously urged women to specialize
in areas such as administration, and
encouraged men to workin areas
as early childhood eddiation spel'
reading.

The-field of vocational education has
been dominated by male teachers and pro-
fessors except In the areas of home
economics and business. Women undergrad-
uates who are studying to become class-
room teachers should'be encouraged to
work in other areas of vocational educa-
tion, both for the satisfactions such
work offers to the:N.0nd for the oppor-
tunity they would gain to become role
models for their own students in'second-
ery and postsedbndarY.vocational pro-
grams.

18

Because we are in a period of zero
population growth, and the school-age
population continues to decline from its
peak in the 3960's, it is appropriate to
plan most of the trainingof teachers, -

counselors, and administrators as inser-
vice activities during the school year or
in university courses attended by school
personnel. Inservice training usually
Includes the development of awareness
of the problems and their causes, infor-
mation about how'to change educational
practices, and demonstrations using
real models or audio-visual materials.

The training module, Freedom for individ-
ual Development: Vocational Education,

reqiires only seven hours' total instruc-
tion, presented -in units on three differ-
ant days, and is intended for all teach-

21
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ors of grades 1L-12, and administrators,
paraprofessional support staff, counsel-
ors, social workers, and other workers
in the school system. The module in-
cludes a complete script for the trainer ,

and all materials, ready for duplication..
See Resources for School Personnel for
information about the availability of
this training module.

Several other materials suitable for
self*Instruction or directed instruction
of school personnel are listed in the
following section. .Administrators who
supertilse vocational edecation are encour-
aged to examine some of these materials
and then use 'them to help their teachers
identify and eliminate sex discrimination
from the vocational education program.

RECRUITING, TEACHING, AND SUP -
PORTING STUDENTS

Recruiting women students for vocational
courses that are nontraditional for their
sex, teaching women and men students,
and providing emotional Support to them
In unfamiliar classes should be an inte-
grated set of activities undertaken by
school personnel to serve students
effectively. Teachers, counselors, and
administrators have particulal- responsi-
bilities for instruction, and if these
Individuals make an effort to inform
parents about the new opportunities

being offered to students, it is probable

that parents and community members will
assist and reinforce the efforts of the
school personnel. School nurses, social
workers, custodians, office personnel,'
paraprofessional support staff members,
and otherscan also serve as role maiels
and informal'advisors to students,
especially if they themseivesoire,aware
of the changes in educational programs
and are encouraged to share information
.about their vocational training and
work experience with students.

Below are listed specific activities that
can be undertaken when (1) recruiting,
(2) teaching, and (3) supporting stu-
dents. The activities for these cate-
gories are not mutually exclusive; there
are overlapping and supporting activities.
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RED CRUiTING STUDENTS

Recruiting students for vocational courses
and programs should be a positive, active
effort lit school personnel. In choosing
courses, students often are guided by
strong.;,school an family traditions, by
tumors abouzlhe personalities and teach-
1$19 oractices!Ofhteachers, and by., the.

expectattens of their peers. The follow:.

ing activities will help students over
come the effecti of these' pressures and
sake their choices based upon their per-
sonal interests and talents.

COURSE DESCRIPTIONS. Title IX requirei
That a course ;ascriptions and ed7
vertising for courses be free of sex-
linked language. Course titles such as
"Girls Woodshoi," or "Bachelor Cook-
ing" are illegal, as are indications
that courses are open to one sex only
or are designed for one sex. . It Is'
alio Wage; to enroll students pref-
erentially by sex. As teachers and
administrators write new course des-
criptions, they might likelthe chatleige
Winkel the courses sound interesting
to students who would not have enrolled
in such courses in the past.

ADVERTISING COURSES. Several methods
car=eusecorm students and
parents about opportunities to take
vocational,courses. Brochures and

read and distributed in
homeroom Or other classes, and to
parents either directly from the
school or through organizations such
as the Parent-Teacher-Student Assoc-

. Notion or booster clubs provide
specific in!ormation for students and
adults to consider and discuss.
Assemblies, open houses, awards pro-

s

; ,
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grams, and other meetings are
excellent public relations activities,
and they are vehicles for students to
see the personnel, equipment, and
classrooms, SQ that vocational educa-
tion will be less mysterious to
students who are not familiar with it.

COUNSELING SESSIONS. Counselors have
a clearpandate under Title ix and
opportunities under Title II, Vocation-
al Education, to obtain training and
to provide leadership and guidance to
students In designing their courses
of study. If counselors can view their
new responsibilities as an opportunity
to improve the education of secondary
and postsecondary students, then their
own positive attitudes will be trans-
mitted to their students. Many of the
materials listed in Resources for
School Personnel are useful to coun-
selors, both to inform themselves and
to use with students.

STUDENT AND ADULT RDLE MODELS. Within
every educational institution, several
individuals are opinion leaders. Some
are the elected leaders among the
students; others are informal opinion

leaders who by force of their person-
ality and behavior influence their
classmates and others. Among the em-
ployees of a school or school district,
nearly 4veryone influences the students
with whom she or he comes in contact.
It is important that the influence of
these individuals on the aspirations
and expectations of students be recog-
nized, and that formal and informal
training and awareness activities be
conducted forthem to maximize their
capacity to help women and men students
to expand their own opportunities.

TEACHING STUDENTS

Every contact between a student and a
staff member of a school is a potential
teaching and learning experience. Here
we wili emphasize elements of the more
formal teaching occasions that occur in
classrooms under the direction and super-
vision of teachers.

CURRICULUM MATERIALS. The curriculum
guides and several of the reports and
other materials listed in Resources for
School Personnel contain information
and activities to increase students'
awareness of :ex-role socialization,
sex discrimination, and the.antidotes

to discrimination - -new ways of learn-
ing, planning, and fulfilling their
educational aspirations. Most of
these items deal with career choice,
self-concept and self-esteem, and
vocational education in general.
Teachers may find that the textbooks
that pertain to specific courses are
filled with sex stereotyping. Until

publishers are persuaded to change
text and illustrations to include both
sexes and until schools purchase new
nonsexist textbooks, teachers may use
the stereotyped materials as examples
to illustrate the traditions of our
society while teaching students that

c$anges are being made in the laws
.-'and educational practices.

SUPPLEMENTARY MATERIALS. We designate
a category of supplementary curriculum
materials because many teachers and
counselors must use such materials
while they await new textbooks and
formal curriculum guides. Several sets
of photographs are Available that show
men and women in.nolitraditional em-
ployment and roles. Some mtgazineed-
vertlsements are pointedly nonsexist
and make bright displays on classroom
walls and counselors' bulletin boards.
Many films, audio cassette tapes,
slidetape shows, simulations and
games, and printed materials are
available at minimal cost to supple-

ment the main curriculum. SeeRe-
sources for School.Personnel for
several of these items.

TEACHING BEHAVIORS: The following are
several actions that teachers can take
to provoke their students Into exam-
ining their own biases and assumptions,
and to help students consider new
options.

a) Use the pronoun "she" when refer-
.ing to auto mechanics, carpenters,
and other workers who have usually
been males in our society. Use the
new terms listed by the U.S. De-
partment of Labor in the dlr-:..tory

of occupations, such AS "drafts-
person" and "salesperson." When
using a textbook that contains
only the generic male terms ("he,"
"him," and "his") and the pictures
of males receiving training or
working--with, perhaps, some,female
clerical workers in evidence-dis-
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cuss with students the SOX '.rele
stereotypes in the book.

b) Expect the same kinds of kerning
behavior and same numbers of mis-
takes from female students as from
males. Assume that the women are
as serious about and interested in
their future careers,as the men
are, and offer them career guidance
and information.

c) Bring women workers to the class-
room, and conduct field trips to
places where women and men ar,-.
doing nontraditional work. Pro-
vide opportunities for informal
discussion about the challenges,
problems, and rewards of their
work. Open discussion of the
problemslindifilifficulities maybe
especially important, as students
may have concerns about' these.

Parents ,may be a source of role
models for these activities.

d) Discreetly poll students about
the patterns of training and em-
ployment in their families. Be -

cousa our society places such im-
portance on Individual Job status,
it is ,Imperattve that teachers

handle discussions about family
members gerefyily. Skillful teach -

ert 4anlibip-itudents to acknowl-
edge that few families these days
contain the entire stereotypical
grouping of an employed father,
a homemaking mother (who does note
work outside the home), and two
schoolagelOhlidren. Through dis-
cussion of the various lifestyles
of their classmates,. students may
relinquish some of the myths about
women's working patterns and
develop for themselves a stronger
desire to plan and control their
own working

01/4 I'

SUPPORTING STUDENTS

Although a narrow definition of the
responsibilities of teachers,;counselors,
and administrators would inclade only the
teaching of content and skills to stu-
dents, most teachers and parents expect
that educators assume responsibility
for promoting students' perebnil and
vocational development. The latter is a
great responsibility, and in attempting
to fulfill. it, school personnel may
experience frustration, inspiration,

persoaal and professional satisfaction, or
all of these. We offer several
ways that school personnel may promote
and support students, and suggdst that
school personnel may !ook to one another
for mutual support as well.

* Sex roles.-it may be safest to try to
TirwTimgne's own sex and the sex of
one's oAieague' and students in educa-
tional settings re the business of
the moment Is t thing and learning.
Care should be t ken notto conclude
that a person do s saaing because
of the person's ex. Se:Oriole social-

ization will have trained Most people
in the next few/generatiOne t: behave
in predictable ways and to have pre-
dictable attituder;.but the trend now
is toward liberating ourselves and
others from sex stereotypes whenever
possible. '

Individualized instruction and
counsel In . When women and men
students begin to take courses that
are not traditional for their sex,
they will benefit from instruction
and counseling - including opportu-
nities to taik.with others who are
having the same new experience--
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that attends to the unique or partic-
ular needs and problems that develop.
Teachers and counselors should avoid
singling out individual students or
the group of women (or men) students
for attention, either in praise or
criticism, just because they are
female (or male), but they will find
that students respond well to praise
and assistance tactfully offered by
any members of the school staff.

Physical appearance. It is wise not
to comment on anyone's appearance
unless one knows the person to whom
one is milking the comment, as a
colleague, friend, or partner in a
learning situation. Our society has
especially over-rated the importance
of women's physical appearance to the
point of devaluing what women think or
how well they perform a job. Classroom
rules for clothing, protective gar-
ments, and general appearance should
be applied evenly to both sexes and be
treated matter-of-factly as a part of
the learning situation.

Humor. Sexist comments and jokes are
&in poor taste, like ethnic and racist
jokes. Creative people find much to
poke fun at and laugh about among
human foibles without pointing to the

.sex of individuals or to sex -role
behaviors or stereotypes.

THE ROLE OF CHANGE AGENTS

Much has been written about the role and
function of change agents, persons working
to effect changes in the attitudes and
behaviors of other people and themselves.
The main elements of situations where
change agents can be successful in promot-
ing social change include: identification

of the current situation that requires
change; identification of the events,

actions, and attitudes that will help to
promote change and those that will hinder
change; efforts to make the change(s),
uning the resources available; and
maintenance of the change(s) through
continuing support of the people in
the new situation.

As change is made in the area of sex
equality, considerable mentoring and

role modeling are needed,.and often
they can be provided by students, school
personnel, and parents end community
members, all of whom are seeking new

rules and new ways of functioning and inte-
grating as individuals. There is a fine
line between enforcing high standards for
new behavior and competent work -- both in
the area of articulating the problems and
solutions related to sex discrinination,
and in the labor market -- and providiN the
newcomers to a field such as vocational
education with training and support as they
make efforts to participate fully.

The times are changing. Federal taws and
programs are requiring that educators

make changes in schools and that employers
change their policies and practices. it

will be relatively less painful for every-
one if we make the changes voluntarily
rather than under court order or the
threat of withdrawal of federal funding
for educational programs. The benefits
of such changes will be felt by women
and men alike. Women will gain social and
economic independence and will assume more
responsibility for their own welfare; men
will be freed to develop aspects of their
personalities and skills that they have
been hindered from expressing; the labor
market will have an additional pool of
qualified people to do the work of our
society; and individuals and family
will be more fulfilled.

1



RESOURCES FOR SCHOOL PERSONNEL

Mention of ozgaileatIone;,agencles,
Projects, ormeterialsA this publica-
tion doe's not imply endocaselne by the
tar twat Zaboratory/ker Educational
Nesearchandtevol6pment or by the
UnitedStates Department of Reath,
Education and OelfareAlfice of
Sducation.themon's PrognmStaff.

The grow Identified here repre-sent
some of the Available resources concern*,
with men's educational equity. The
reference* are for descriptive inform-
anneal', and'do not leply recommendation.
The quality of publications and services
provided by the groups listed has not
been evaluated.

.17his section contains information about
make than 100 curriculum guides, sets of
'materials, reports, information kits,
analiiei of the taws,. bibliographies,
agencies and organizations, and other
resources. Teachers, counselors,
and administrators of vocational educa-
tion programs and institutions who are
interested in working to eliminate sex
bias, stereotyping, and discrimination
from their instruction are fortunate to'
have access to a wealth of materials

and resources.
o .

Although many of the Items could be
Included In several of the following
categories, we have listed each Item
only once. Readers are advised to look
for materials in 411 the categories,
which are: 1

Teacher and Counselor Training
Materials and Methods,

Curriculum Guides and Programs,

Counseling and Guidance Materials,

Agencies and Organizations, and

Books, Reports; Bibliographies,
and Other Resources.

The authors of this booklet have examined
nearly all the resources listed :ere and
have4sed some of them.' We urge readers

to obtain and evaluate Items that seem
to be appropriate for the' - needs and to
send comments about the etf4ctiveneks.of
the materials to the authors in care of
the Women's' Educational Equity Communicw.
tions Network, 1855 FolsoM St., San
Francisco, CA 94103.

TEACHER AND COUNSELOR TRAINING
MATERIALS AND METHODS'

The materials listed here` era redblien4fd
.

for use in training vocational" educatXce--. ---

personnel and guidance omunselors.

FREEDOM FOR INDIVIDUAL.DclitLOPMENT:
VOCATIONAL EDUCATION. 'Akoberte Gassman,
Ftekda Nerzon, assisted by'Patricia
Armstrong. '0377, 72 P. For.00ro Info-r-
matiOn: Contact the Wisconsin bspartment

of Pu lic Instructiohriadison, Wisconsin
53702. A complete-inservice training_
progra to be conducted in four units
Mali 7 hduri; developed with funds
from t ,Women's Educational Equity Act
Program, US Office of Education, by the
Wisconsil\femin'ists,Project Fund, Inc.

SEX FAiRN SS IN CAREiR-GUIDANCET--A
LEARNING T. 4979w 265 p. Available
from:Abt P blicatiohs, 55 Wheeler St.,
Cambridge,. 02138; $15 plus shipping.

"Sex Equity: The Call toLeadership."
Louise Vette anckAarle Peterson.
AMERICAN VOCA ZONAL JOURNAL, March

1978. p. 24-

HOW TO ERASE SIX DISCRIMINATION IN
VOCATIONAL'EDUCATIOL, n.d., 77 P.

. Available fronnl Women's Rights Project,
Atherican Civil Liberties Union Foundotton,
22 East 40th Street, New York, NY 10016.

CRACKING THE GLASS SLIPPER: PEER S
GUIDE TO ENDING SEX BIAS IN YOUR
SCHOOLS. Navy Ellen Verheyden*Htillard.
1917, 106'p. (19items). 'Available from
PEER, 1029 Vermont Ave., NW, Washington.,
DO 20005, $3.50. ,A:;

HANDBOOK FOR WORKSHOPS ON SEX EQUALITY
IN EDUCATION. Mary Ellen Verheyden-.

2266 .
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1....111111ard. Available from: Women's
'Program.Staff, US Office of Education,°
1:00 'Maryland Ave., SW, Room 2141,
Washington, OC 20202. Single copies
free.

HELP WANTEO: SEXISM IN CAREER EOUCATION
MATERIALSoliomen on Words and images,
1975; 55 p. Available from: WW1, P.O.
Et= 2163,.PrincetOn, NJ 08540, $2.50.

the following three products are being
published by the Resource Center an Sex
Roles in education, National Foundation
!blithe improvement of Education, 1201
Sixteenth St., NW, Washington, DC 20036.
Write to the Mesoirce Center for Infor-
mation about availability and cost.

ACHIEVING SEX EQUITY IN VOCATIONAL
EOUCATION: A RESOURCE HANDBOOK FOR
LOCAL ADMINISTRATORS. Marilyn Steele,
Martha Matthews, and Shirley McCune.
100 p.

SEX EQUITY IN VOCATIONAL EOUCATION:

AN INSTRUCTOR'S GUIOE. Shirley McCune,
Martha Matthews, and Joyce Kaser. 76 p.

STEPS TOWARO SEX EQUITY IN VDCATTOfiAL.
EOUCATION: AN INSERVICE TRAINING DESIGN.
Joyce Kaser, Martha Matthews, and
Shirley McCune. 200 p.

The following three books of cartoons
Illustrate both traditional and new
sex-role behaviors of people at home,
in school, and in the labor force. With
good Amor they offer a serious message
about sax equality. We recommend these
books as supplementary curriculum mate-
rials for students.

I'M NOT FOR WOMEN'S LIB...BUT. Bulbul:
1973, 44 p. Available from: New Seed

Press, P.O. Box 3016, Stanford, CA 94305.

MS.ERY. Anne Wittels, illustrated by
lvy Bottinl. 1973, 62 p. Available
from Wellstonecraft, 9107 Wilshire Blvd.,

Beverly Hills, CA 90210, $1.95.

JOANIE: CARTOONS FOR NEW CHILDREN.

Garry B. Trudeau. 1974, 95 p.

Available from Sheed and Ward, 475
Fifth, Ave., New York, NY 10017,

$2.25.

The National Alliance of Businessmen
offers Career Guidance Institutes that
provide opportunities for school
personnel to visit representatives of
business, industry, labor, and the
professions. Contact a local NAB

office or Ellen Boyer, Oirector; Career
Guidance Institutes, National Alliance
of Businessmen, 1730 K St., NW,
Washington DC, 20006 (202) 254-7146.

CURRICULUM GUIDES AND PROGRAMS

This part contains information about
curriculum materials and methods to
eliminate sex discrimination in
vocational education. Some materials
deal with cases' ediwationt

CURR1CULUM.GUiDE,ANO BIBLIOGRAPHY:
REDUCING SEX-ROLE STEREOTYPING THROUGH
CAREER EOUCATION. Kathy Quinn, comp.-
Bristol Career Education Program, Bristol,
CT, n.d., 47 p. Available from: EORS*,
ED 130,058, MF $0.83; HC $2.06, plus
postage. .

PROVIOING.LIFE/CiREER PLANNING FOR
WOKEN ANO GIRLS COORDINATOR'S
GUIDE. Janice O. Birk. Aierican.
Institutes for Research in the Behavioral
Seences and the National Consortium on
Competency'Basod Staff Oevelopment,
Palo Alto, CA, 1976 14 p. Available
from: .EORS, ED 140'205, MF $0.83, plus
postage. HC not available from EORS.

EXEHPLARY STRATEGIES FOR ELIMINATION
OF SEX BIAS IN VOCATIONAL PROGRAMS.
FINAL REPORT. Sheila M. Maher.
Human Resources Management, Inc.,
Washington, OC, 1976, 69 p. Available
from: FORS, EO 133 523, MF $0.83;
HC $3.50, plus postage.

EQUITY CAREER EDUCATION: CURRICULUM

GU1OE. Maple Heights City Schools,

Maple Heights, Ohio, 1976. 436 p.

Available from: EDRS, ED 131 241,

MF $0.83; HC $23.43, plus postage.

*Items listed in the Educational Resources information Center (ERIC) system are available
in either microfiche (ME) or paper copy (HC) from the ERIC Oocument Reproduction Service
(EORS), Box-190, Arlington, VA 22210.
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"The Myth Of Happily Ever After." Sarah
Davidson. WOMEN'S DAY, May 1974.
Available from: YWCA of Los Angeles,
-Executive Offices, 1215 Lodi Place, Los
Angeles, CA, 90038. Free reprint. Ask
also about their Vocational Readiness
package.

IA,"Oeciding: A New Program that Helps
Students Ciarn Now to Make Decisions."
Gordon P. Miller and N.B. Gelatt.
COLLEGE BOARD REVIEW, No. 82, Winter.
1971..72. 16 p. Available from Editor,
College Board Review, 888 7th Avenue,
'New York, NY ' 10019. jree.

HOW TO DECIDE: A GUIDE FOR WOMEN.
Nelle Tumlin Scholz, JudithSosebee
Prince, and Gordon Porter Miller.
1975, 121 p. Available from:
College Board Publication Orders,
Box 281.5, Princeton, NJ 08540, $5.95.

TODAY'S CHANGING ROLES: AN APPROACH TO
NON-SEXIST TEACHING. Educational
Challenges, Inc., 1974, 108 p. Avail-
able tram: Resource Center on Sex Roles
in Education, 1201 Sixteenth St., NW,
Washington, OC 20036, $3.00.

EXPANDING ADOLESCENT ROLE EXPECTATIONS:
INFORMATION, ACTIVITIES, RESOURCES FOR

VOCATIONAL EDUCATORS. Commoity
Service Education Department, New York
State College of Human EcolOgy, Cornell

1977, 139 P.
Services Printipg, .

of Human Ecology,
leer Hall, Cornell

14853.

University, Ithaca, NY
Available from: Media
New York State College
B-10 Martha Van Rensse
University, Ithaca, NY

or.

THE WHOLE PERSON BOOK: TOWAROS SELF
DISCOVERY AND LIFE OPTIONS. Twila M.
Christenien, Patricia Romero, and Nan
Schmeling. 1977, 262 p. For more
information: Contact Twila M. Christen-
sen, Counselors Expanding Career Options
Project, Nebraika Commission on The
Status of *men. 301 Centennial Mall
South, Lincoln, NB 68509. Developed
with funds from The Women's Educational
Equity Act Program, US Office of Educe...

tion.

THE BLUE COLLAR SCHOLAR: VOCATIONAL

SCHOOLS. Maryland Center for Public
Broadcasting, Owings Mills, MO, 1978,
24 p. Available from: Vocations,
Box 1978, Owings Mills, MO 21117, $1.00.

Booklet correlated with television
'series, "Consumer Survival Kit." Study

.,guide also available.

PROJECT NEAR (iNum6 Education Awareness
Resources). Contact: Robert B. Francis,
CZordinator for Dissemination, Department
of Education, 225 West State St., P.O.
Box 2019, Trenton, NJ 08608, (609) 292-

' 4469.

ATTEMPTS TO OVERCOME SEX STEREOTYPING IN
VOCATIONAL EDUCATION. Morgan V. Lewis
et al. 1976, 273 p. Available from:
The Institute for Research on Human
Resources, The Pennsylvania State ,

Universal', 407Kern Graduate Building,
University Park, PA 16802, $10.00
prepaid to The Pennsylvania State

Vifiversity.

ELI WHITNEY VOCATIONALAIGN SCHOOL.
Contact: Nathan Myron, Principal,
257 North 6th Street, Brooklyn, NY 11211,.
(212) 287-7658.

THE MASCULINE FOCUS IN HOME ECONOMICS.
Judy H. Dowell, BOPM:0 Green4iOd.
Nome Economics Association, Washington,
0C, 1975, 31 p. Available from:
FORS, EO 116 002, MF $0.83; NC $2.06
plus postage.

NEW PIONEERS PROJECT TO ELIMINATE SEX
BIAS IN OCCUPATIONAL EDUCATION.
Contact: Amanda Smith, Division of Equal
Education, State Deptitment of Education,
Raleigh,NC 2761.1, (919) 733-3551.

SPECIAL VOCATIONAL NEEDS OF WOMEN.
Contact: Connie Beasley, Sex Equity

,..:Administrator, Illinois Office of
Education, Department of Adult,
Vocational S Technical Education,
100 North First Street, Springfield,
11. 62777, (207) 782-4620.

THE MINORITY WOMEN EMPLOYMENT PROGRAM:
A NATIONAL DEMONSTRATION PROJECT TO
FACILITATE ENTRY OF MINORITY WOMEN
INTO MANAGERIAL, PROFESSIONAL, ANO
TECHNICAL OCCUPATIONS, VOL. I AND 11.
Robert W. Glover, Paula S. Greenfield.
The Center for the Study of Human ,

Resources, The University of Texas at
Austin, 1976, 88 p., 153 p. Available
from National Technical Information
Service, U.S. Department of Commerce,
5285 Port Royal Road, Springfield VA,
22151. Vol.1: NTIS No. PB 264940/A5,
$5.00; Vol. 11: NTIS No. PB 264941/015,

2528.
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NON-TRADITIONAL JOB OPPORTUNITIES. Con-
tact: Fran Chaffin, 'Program Director,

0 Lower Columbia C011ege, 1600 Maple,
Longview,-WA 98632, (206) 577-2393.

STEPS TO OPENING THE SKILLED TRADES TO
WOMEN. Women's Bureau, Department of
Labor, Washington, DC, 1574, 9'p
Available from: ERRS, ED 099 546,
MF $0.83; MC $1.67 plus postaget_

A STUDY OF THE FACTORS INFLUENCING THE
PARTICIPATION OF WOMEN IN NON-TRADITIONAL
OCCUPATIONS IN POSTSECONDARY AREA
VOCATIONAL TRAINING SCHOOLS, Vol.l. ,/'
Roslyn D: Kate et al. RJ Associates,
Inc., Arlington, VA, 1976;.185 p.
Available from: EDRS, ED 132 112 MF
$0.83; MC $10.03 plus post 6:

WENDI (Women's Educat 'n Development
Incentive). Con : Kay Elledge,
Program Dirac Office of Continuing
Education Women, Brevard Community
College 519 Clearlake Road, Cocoa,
FL 22, (305) 632-1111.

WOMEN IN APPRENTICESHIP -- WHY NOT?
FINAL REPORT. Patricia Mapp. Wisconsin
State Department of Industry, Labor and
Human Relations, 1973, 268 p.
Available from: EDRS, ED 086 880,
MF S0.83; HC $14.05 plus postage.

EQUAL VOCATIONAL EDUCATION. Jane Lerner,
Fredell Bergstrom and Joseph E. Champagne.
1976, 96 p. Available from: Center for
Human Resources, University of Houston,
College of Business Administration,
Cullen Blvd., Houston, TX 77004, single
copies free; also available from EDRS,

ED 133 464, MF $0.83; HC $4.67 plus
postage.

CHANGING LEARNING, CHANGING LIVES:
A HIGH SCHOOL WOMEN'S STUDIES CURRICULUM
FROM THE GROUP SCHOOL. Barbara Gates,
Susan Klaw, and Adria Reich, 1977, 256 p.
Available from: The Feminist Press, Box
334, Old Westbury, NY 11568, $6.00,

paper.

WOMEN'S LIVES/WOMEN'S WORK. Florence
Howe et al. The Feminist Press, in pro-

cess. Publication date, price.and order-
ing information available from: The

Feminist Press, Box 334, Old Westbury,
NY 11568.

EXPERIENCE-BASED CAREER EDUCAdON.
A National Institute of Education-

"

spoisored program for career education
in school and community for secondary
students. Four models of EBCE are
available. Write for information to: f
NIE, US Department of Health, Education
and Welfare, Washington, DC 2D208.

"Why Not a Woman ?" Janice B. Sedaka.
AMERICAN EDUCATION, Dec. 1975, 5 P.
Description of vocational training pro-
gram. For information, write to Jane.
Siegel, Project Director, Women in New

ZCareers, CDNSAD Research Corporation,
121 N. Highland Ave., Pittsburgh, PA
15206.

The following two proditicts ere laying
published by the Resource Center on Sex
Roles in Education, National Foundation
for the Zawrovement of ideaation, 1201
Sixteenth St.. DIN, washingtons DC 20036.
Write to the Resouice Center for infor-
mation about availability and cost.
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TRY IT, YOU'LL LIKE IT: A STUDENT'S.
INTRODUCTION TO SEX FAIRNESS IN
VOCATIONAL EDUCATION. Martha Matthews
and Shirley McCune.

WHAT'S WRONG WITH THESE PICTURES? and
OUR WORLD IS CHANGING. Martha Matthews
and Shirley McCune. Posters.

COUNSELING AND GUIDANCE
MATERIALS

Materials and articles to assist guidance
counselors in providing sex equality are
included in this section.

"Counseling Black Teenage Girls." Gloria
Stevenson. OCCUPATIONAL OUTLOOK QUARTER-
LY, Summer 1975, 12 P.

ISSUES OF SEX BIAS AND SEX FAIRNESS 44
CAREER INTEREST MEASUREMENT. Esther E.
Diamond, ed. Spring 1975, 219 p.

Available from: Educattonand Work
Group, National Institute of Education,
Washington, DC 20208, single copies free. -

CAREER GUIOANCE MATERIALS: IMPLICATIONS
FOR WOMEN'S CAREER DEVELOPMENT. RESEARCH
AND DEVELOPMENT SERIES NO. 97. Louise
Vetter et al. The Center for Vocational
Education, 1974, 90 p. Available from:
The Center for Vocational Education,
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The Ohio State University, 1960 Kenny
(Road, Columbus, ON 43210, $6.00
or EONS, ED 106 542, HF $0.83; HC $4.67
plus postage.

I CAN BE ANYTHING. CAREERS AND COLLEGES
FOR YOUNG WOMEN. Joyce Slayton Mitchell.

1978, 315 p. Available from: College
Board Publication Orders, Box 2815,
Princeton, NJ 08540, $12.95 hardcover;

$7.95 paper.

NEW CAREER OPTIONS FOR WOMEN. Helen
S. Farmer and Thomas E. Backer. Human
Interaction Research Institute, 1977.
Three volumes, 624 total pages. Available
from: Numen Interaction Research Insti-
tute, Klrkeby Center, Suite 1120,
10889 Wilshire Blvd., Los Angeles CA,
90024, $25.48 for the set. This publica-
tion contains three parts: A Counselor's
Sourcebook (400 p., hard, $1115 177-------
A Women's Guide(94 p., soft, $4.95 --
ilirrAiiirCnicw more -- $3.95), and
A Selected Annotated Bibliography (128 p.,
hard, $9.95).

WOMEN AT WORK: A COUNSELOR'S SOURCEBOOK.
Helen Farmer and Thomas Backer. Human
lhteraction Research Institute, Los
Angeles, CA, 1975, 377 p. Available
from: EORS, ED 127 521, MF $0.83;
HC $20.75, plus postage.

SEX D:CCRIMINATION IN CAREER COUNSELING
AND EDUCATION. Michele Harway and
Helen S. Astin. 1977, 172 P.
Available from: Praeger Publishers,
383 Madison Avenue, New York, NY 10017,

$16.95.

AGENCIES AND ORGANIZATIONS

This part containsimmvs, addresses, and
information about agencies and organi-
zations working in the area of sex equal-
ity in-vocational education. Included
'also are descriptions of the roles of
the Sex Equity Coordinators and Title IX
Coordinators, whose functions are mandated
by federal laws.

Under -tile piOviitons of Title II, Voca-
tional Educatton, of the Education
Amendmenks of 1976, each state must ap-
point one or more persons to serve as
Sex Equity Coordinator(s). These per-

sons are authdiited to Orform ten
functions, which are described in the
second section of this publication,
The Legislative Changes. Readers may
contact their state vocational education'
office and/or community colleges office
to find out who their Sex Equity
Coordinator is.

Title IX, Prohibition of Sex Discrimina-
tion, of the Education Amendments of
1972, requires that every educational
institution receiving federal money
appoint a person to ,m0 as Title 1X
officer. These Oredis oversee the
effort; of the InStjtutions to comply
with Title IX. Readers may consult,
with the Title 1X officers in their
school districts and in their state
department of education.

The following two listings are Presiden-
tial advisory councils.

NATIONAL ADVISORY COUNCIL ON WOMEN'S
EDUCATIONAL PROGRAMS
1832 M St., NW, Suite 821
Washington, OC 20036
(202) 382-3862

NATIONAL ADVISORY COUNCIL ON VOCATIONAL
EOUCATION
425 13th Street, NW,
Washington, DC 20004

(202) 376-8873

A regional and state system for vocational
eduCition curriculum is described below.

THE NATIONAL NETWORK FOR CURRICULUM
COORDINATION IN VOCATIONAL AND TECH-
NICAL EDUCATION facilitates sharing
by state and local curriculum developers.
To use the Network, work through your
own State Liaison Representative (SLR),
whose name may be obtained from the
regional Curriculum Coordination Center
established to work with you.

Northeast Network CCC, Division of Voca-
tional Ed., 225 W. State St., Trenton,

NJ 08625 (609) 292-6562
Southeast Network CCC, Misoissippi State
University-, Drawer DX, Mississippi,
MS 39762 (60i) 325-2510

East Central Network CCC, Illinois Office
of Ed., 100 N. first St., Springfield,
IL 62777 (217) 782-0758

Midwest Network CCC, Vocational S Tech- °
nical Ed., 1515 W. 6th Avenue, Still-
water, OK 74074 (405) 377-2000 ext. 261
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Northwestern Network CCC, Commission for
Vocational Ed., Bldg. 17, Atrdustrial
Park, Olympia, WA 98504 (206) 753-0879

Western CCC, University of Hawaii, 2444
Dole Street, Honolulu, HI 96822
(808) 948-7634

Following-are, a variety of organizations,

agencies and projects that deal with sex
equity and vocational education.

ERIC CLEARINGHOUSE ON CAREER EDUCATION
Ohio State University
Center for Vocational Education
1960 Kenny Road
Columbus, OH 43210
(614) 486-3655

THE NATIONAL CENTER FOR RESEARCH IN
VOChTIONAL EDUCATION. The Ohio State
University, 1960 Kenny Road, Columbus,
OH, 43210, (614) 486-3655. Contact:
Louise Vetter, Senior Research Specialist.
This center has produced the following
materials relevant to the education of
women:

"Planning Ahead for the World of Work,"
1975, RD 46, $4.50

"Career Guidance Materials: Implica-

tions for Women's Career Oevelopment,"

1974, RD 97, $6.00

"Equal Access and Opportunity in
Vocational Education: An Annotated
Bibliography of Articles, Reports,
and Projects," 1976, BB 36, $2.80

"Resources on Eliminating Sex Roie
Stereotyping in Vocational Education,"
1977, free.

NATIONAL CENTER FOR CAREER EDUCATION.
University of Montana, P.O. Box 7815,
Missoula, MT 59807, (406) 243-5262/6466.

WOMEN'S EOUCATIONAL EQUITY ACT PROGRAM
(WEEAP). US Office of Education,
400 Maryland Avenue, SW, Washington,
DC 20202, (202) 245-2181. Contact:

Joan E. Duval, Oirector.

WOMEN'S EDUCATIONAL EQUITY COMMUNICATIONS
NETWORK (WEECN). Far West Laboratory for
Educational Research and Development.
1855 Folsom Street, San Francisco, CA

94103, (415) 565-3032/3000. Contact:
Matilda Butler, Director.

WOMEN'S BUREAU. US Oepartment of Labor,
Washington,OC 20210, (202) 523-6611.
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CENTER FOR WOMEN'S OPPORTUNITIES, Ameri-
can Association of Community and Junior
Colleges, 1 DuPont Circle, NW, Suite 410,
Washington, DC 20036, (202) 293-7050.

PROJECT ON EQUAL EDUCATION RIGHTS (PEER).
1029 Vermont Avenue, NW, Suite 800, Wash-
ington,DC 20005,4021 332-7337. Contact:
Robin Gordon, Information/Publications.

THE RESOURCE CENTER TIN SEX ROLES IN
EDUCATION. National Foundation for the
improvement of Education, 1201 Sixteenth
Street, NW, Washington, DC 20036,

(202) 833-5426. Contact: Shirley

McCune, Oirector.

ELLIS ASSOCIATES. P.O. Box 466, College
Park, MD 20740, (3011 864-7600. Conducts
staff development activities addressing
sex role stereotyping and sex bias In
vocational education.

L. MIRANDA AND ASSOCIATES. 4701 Willard
Avenue, Suite 102, Chevy Chase, MD 20015
(301) 656-8684. Concerned with training
Hispanic women in management techniques.

NEW OIRECTIONS FOR YOUNG WOMEN. 346 South
Scott St., Tucson, AZ 85701, (602) 623-
3677. Contact: Carol Zimmerman, Execu-
tive Director.

Rj ASSOCIATES, INC. 1018 Wilson Blvd.,
Arlington, VA 22209, (.703) 524-3360.

Coritact: Roslyn Kane, President.
Conducts research in the social ser-
vices field and has focused on Issues
of women and education.

STEIGER, FINK, KOSECOFF, INC. (SFK).
9060 Santa Monica Blvd., Sutie 108, Los
Angeles, CA 90069, (213) 276-1315.
Contact: JoAnn Steiger, President.
Conducts staff training workshops on
sex fairness in vocational education.
Also conducts research,

WOMEN ON WORDS ANO IMAGES. P.O. Box 2163,

Princeton, NJ 08540, (609) 921-8653.
Contact: Carol Jacobs.

AMERICAN VOCATIONAL ASSOCIATION, INC.
1510 H Street, NW, Washington, DC 20005,

(202) 737-3722.

THE FEDERAL EDUCATION PROJECT. .,Lawyer's
Committee for Civil Rights Under the Law,

Suite 520, 733-15th Street, NW, Washing-

ton, OC 20005,.(202) 628-6700. jechnical.

assistance and information on equal °poor-
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tunity in vocational education. Free
monthly newsletter.

BOOKS, REPORTS, BIBLIOGRAPHIES,
AND OTHER RESOURCES

This part contains 1pformation about a
variety of materials of interest to voca-
tional education personnel. The materials
include books, reports, bibliographies,
newsletters, and other publications that
Mat resources ft:. educators.

"Women Journey into Skilled Trades."
Phyllis.Lehmann. WORKLIFE, August 1977,
p. 27-31.

THE CALIFORNIA STUDY ON WOMEN IN NON-
TRADITIONAL EMPLOYMENT. Sandra Meyers,
Gus Brody, Velma Parness, and Nancy Snow
Sellers. 'Available from: ADVOCATES FOR
WOMEN, 256 Sutter Street, San Francisco,
CA 94108.

SEX BIAS IN THE SCHOOLS: THE RESEARCH
EVIDENCE. Janice Pottker and Andrew
Fishel, eds. 1977, 571 p. Available
from: Associated University Presses,
P.O. Box 421, Cranbury, NJ 08512.

SEXISM AND YOUTH. Diane Gersoni-Stavn,
ed. 1974, 468 p. Available from:
R.R. Bowker, 1180 Avenue of the Americas,
.New York, NY 10026. .

OCCUPATIONAL CHOICES AND TRAINING NEEDS.
PROSPECTS FOR THE 1980'S. Leonard A.
Lecht. 1977, 222 p. Available from:
Praeger Publishers, 383 Madison Ave.., ,

New York, NY 10017. $18.95.

AN EQUAL CHANCE: A PARENT'S INTRODUCTION
TO SEX FAIRNESS IN VOCATIONAL EDUCATION.
Martha Matthews and Shirley McCune. 24 p.

Available from: Resource Center on Sex
Roles in Education, National Foundation
for the Improvement of Education, 1201
Sixteenth St., NW, Washington, DC 20036.

"Women in the Work Force." Sandra Stencel.
EOITDRIAL RESEARCH REPORTS. February 18,
1977, 20 p. Available from: Congression-
al Quarterly Inc., 1414 22nd Street, NW,
Washington, DC 20037.

"Women Working: Toward a New Society."
Alan Pifer. 1976 ANNUAL REPORT. 18 p.

Available from: Carnegie Corporation of
New York, 437 Madison Avenue, New York,
NY 1D022.

VOCATIONAL PREPARATION FOR WOMEN: A
CRITICAL ANALYSIS. JoAnn M. Steiger.
Division of Vocational and Technical
Education, Board of Vocational Education
and Rehabilitation, State of Illinois,
Springfield., IL, 1974, 24 p. Available
from: PEER, 1029 Vermont Ave.; NW,
Washington, DC 20005, free.

ON MEASURING THE VOCATIONAL INTERESTS OF'
WOMEN. ACT Research Report 49. Honer.
S. Cole. Research and Development 014-
ision,..The American College Testing Pro'
gram, Iowa City, IA, March 1972, 12 p.
Available from: Research and Development
Division, The American College Testing
Program, P.O. Box 168, Iowa City, IA
5224D, $1.00 prepaid.

4
RESOURCES IN WOMEN'S EDUCATIONAL EQUITY, '

VOLUME I. Women's Educational Equity ,

Communications Network, 1977, 298 p.
Available from: Superintendent of Docu-
ments, Government Printing Office, Wash-
Ington,DC 20402, Stock 1017 -080-

01820-9. $5.00 prepaid.

CURRENT PROJECTS IN VOCATIONAL EDUCATION:
FY 1977: ABSTRACTS OF PROJECTS SUPPORTED
IN FISCAL YEAR 1977 UNDER THE VOCATIONAL
EDUCATION AMENDMENTS OF 1968. LoisAnn
Sellers and Ruth Gordon, comps. and eds.
The National Center for Research in
Vocational Education, The Ohio State
University, Columbus, OH, 1978, 246 p.

SEX STEREOTYPING AND OCCUPATIONAL
ASPIRATION: AN ANNOTATED BIBLIOGRAPHY.
Anne E. Stakelon and Joel M. Maglsos,
comps. The National Center for Research
on Vocational Education, The Ohio State
University, Columbus, OH, 1975, 43 p.

WOMEN 1N NON-TRADITIONAL OCCUPATIONS:
>A BIBLIOGRAPHY. U,S. Depirtment of
Health, Education, and Welfare, Bureau
of Occupational and Adult Education,
1976, 189 p. Available from: EDRS,
EO 133 460, MF $0.83; HC $10.03,
plus postage.

IMPLICATIONS OF WOMEN'S WORK PATTERNS.
FOR VOCATIONAL AND TECHNICAL EDUCATION:
AN ANNOTATED BIBLIOGRAPHY. Sylvia.Lee

et al. The National Center for Research
on Vocational Education, 1967, 36 p.
Available from: The National Center for
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Research on V^national Education', Ohio

State University, 1960 Kenny Road,
Columbus, ON 43210, $1:50.

CALIFORNIA APPRENTICESHIP INFORMATION
GUIDE. Division of Apprenticeship
Standards, Department of Industrial
Relations, State of California, 1976.
Available from: Bureau of Apprenticeship
Training, 450 GoldenCate Ave., Room
1003, San Francisco, CA 94102, free.

'DIRECTORY OF ORGANIZATIONS PROMOTING
EQUAL EMPLOYMENT OPPORTUNITIES FOR

- WOMEN. 'Otvlslon of Apprenticeship
Standards, Department of Industrial
Relations, State of California, 1976,
56 p. Available from Bureau of
Apprenticeship Training, 450 Golden Gate
Ave., Room 1003, San Francisco CA 94102,
free:

RESOURCES ON ELliINAtING SEX-ROLE STEREO-
TYPING IN VOCATIONAL EDUCATION. Faith L.
Justice and Wesley Ee.:1Iudke. 1977, 4 P.
Aitaliablh from: The National Center for
Resiarch.onVocational Education, The
Ohio State University, 1960 Kenny Road,
Columbus, OH 43210, free.

WOMEN IN NONTRADITIONAL EMPLOYMENT:
RESOURCE LIST. 1978, 7p. Available
from liomen'sAureau, Office of the
Secretary, U.S. Department of Labor,
Washington, DC 20210, free.

WOMEN ANO WORK: R t 0 MONOGRAPH 46.
Patricia Cayo Sexton. -Employment and
Training Administration, US Dept. of
Labor, 1977, 71 p. Available from:
Superintendent of Documents, US Govern-
ment Writing Office, Washington, OC
20402. Stock /029-000-00285-1, $2.20.

U.S. WORKING WOMEN: A DATABOOK. US
Department of Labor, Bureau of Labor
Statistics, 1977, 68 p. Available from:
Superintendent of Documents, US Govern-
ment Printing Office, Washington, DC
20402, Stock /04248-070/6626, $2.50.

WOMEN WORKERS TODAY, 1976, 10 p.
Available from: Women's Bureau,
US Department' of Labor, Washington, DC

20210; free.

The three bibliographies listed below
are'ln a series published by the Women's
Educational Equity Commadoations Network.
They arse available fraeliBMTE, 1855
St. San Francisco, CA 94103, for $2.00
each.

CONTINU1NG.EDUCATION: REENTRY AND THE
_MATURE WOMAN: ANNOTATED SELECTED REFER

ENCES AND RESOURCES. Kathy Cirksens and

Fran Hereth, camps., Rita M. Costick,
ed. 1977, 20 p.

NONSEXIST CAREER COUNSELING FOR WOMAN:
ANNOTATED SELECTED REFERENCES AND..%--
RESOURCES, Part I. Rita 11:Costicki
Fran Nereth, and Kathy Cirksena, camps.

1978,

NONSEXIST CAREER COUNSELING, FOR WOMEN:
ANNOTATED SELECTED REFERENCES AND
RESOURCES, Pant. Rita H. Costick,
Fran Nereth, and Kathy Cirksena, camps.

1978, 33 P.

a.

The following le a saaple of :imprint
materials taken !zone list compiled
by' Blanche Sherman Runt, Amoy Osborne,

itArlene Meths, California Calitlon
gem Equity in.Education, August 1978.

JOBS IN THE CITY -- WOMEN AT WORK. 16mm,

color, sound, 11 minutes. Available
(for sale $175.00) from Centron Films,
1621 W. 9th Street, Box 687, Lewrence,
KA 66044

JOB DISCRIMINATION: DOING SOMETHING ABOUT
IT (1977). 16mm, color, sound, 59 min-
utes. Avallithle (for sale S580.00, for
rent $21.75) from Indiana University
Audio Visual Center, Bloomingtog.IN
47401

OTHER WOKEN, OTHER WORK. 16mm, color,
sound, 20 minutes. Available (for
sale $250.00, for rent $19.00) from
Churchill Films, 662 N! Robertson
Blvd., Los Angeles, CA 90069

WOMEN IN THE WORLD OF WORK. 16mm t color,

sound, 15minutes. Available (for
sale $175.00, for rent 07.50) from
Vocational Films, 111 Euclid Ave.,
Park Ridge, IL 60068

WORKING MOTHERS. (1974). 16mm, color,

sound, 30 minutes. Available (for
Sate $350.00, for rent $30.00 from
Abigail Child, 114 E.'l3th Street,

. New York, NY 10003
NONTRADITIONAL CAREERS FOR WOMEN (1974).

Two filmstrips and cassettes. Avail-
able ($50.00), from Pathescope 71

Weyman Avenue, New Aochalle,NY 10802
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SEXISM IN CAREER 'EDUCATION MATERIALS.
filmstrip and cassette. AvallablA

(foe Silo $300.00,'for rent $35.00
plus $5.00 poAtage and handling) from
Women on Words\and images, P.O. Box
2163, Princeton, NJ 08540

WONENAT WORK: CHOICE AND CHALLENGE

(1976). Two pa t filmstrip and
Cassette. Avail bit ($52.50) from
Guidance Assoola es, 757 Third Avenue,
New York,NY 1001

PROJECT WOMEN IN A 'S WORLD OF WORK.
Audio cassette, 90 anutes, Order
/72904. Available ($8.00) from
American Personnel and Guidance
Association, 1607 New Hampshire Ave.,
NW, Washington, DC 20009

SEXUAL BIAS IN TESTING AND JOB PLACEMENT.
Audto'cassette, 90 minutes, Order
#72933. Available ($8.00) from
American Personnel and Guidance
Association, 1607 New Hampshire Ave.,
NW, Washington, DC 20009

WOMEN IN THE ECONOMY (1974). Audio'
cassette, 30 minutes. Available
($11.00) from Pacifica Tape Library,
Department 11 3761, 5316 Venice Blvd.,
Los Angeles, CA 90019

THE WORK OF THE WOMAN. Record, 33-1/3
rpm. Available ($6.95) from Educe-
tional Activities, Freeport, NY 11520

HISTORY OF WORKING WOMEN. 125 aides,
script, 45 minutes. Available (for
sale $60.00, for rent $15.00) from
United Front Press, Box 40099, San
Francisco, CA 94140

INCREASING JOB °MONS FOR WOMEN, Slides,

script, tape. Available ($13.50)
from MAC, General Services Administra-
tion, Washington,, DC 20409

INCREASING JOB OPTIONS FOR WOMEN (1976).
Slides, cassette, color, lb minutes.
Available from the US Department
of Labor, Women's Bureau,
200 Constitutional Avenue; NW,
Washington, DC 20210.

Ti o albilogTaphles ok nonprint materiels

are listed below.

POSITIVE IMAGES: NON-SEXIST FILMS FOR
YOUNG PEOPLE. Susan Wengraf and Linda
Artel. 168 p. Available from'
Bookiegger Press, 555,29th Street,
San Francisco, CA 94131, $5.50.

NONPRINT RESOURCES IN WOMEN'S EDUCATIONAL
EQUITY. Women's Educational Equity
COmmunicetions Network, 1978, 243 p.
Available from: Superintendent of
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Documents, Government Printing Office,

Washington, DC 20402. Stock /017 -0130

01836-6, $4.25 prepaid.

Barbara G. Schonborn has been a class-
room teacher, researcher, and teacher
trainer in California, Pennsylvania,
and Illinois. She has a bachelor's
from Pomona College, California;
master's from StanforalibivertlItIK
.and a doctorate from the University
of Illinois. Currently she is a.
project direc,tor at Far .West Labor-

atory for Educational Research and'
Development, San Francisco.

Mary O'Neil has worked with a wide
range of teachers, administrators,
and counselors to expand the educa-
tional and career opportunities for
women of all ages. She holds a
master's and a doctorate from the
University Of Massachusetts, Amherst.
Currently she is working at the
Center for Continuing Education
.for Women at the University of
California at Berkeley and also .
consulting on-affirmative action. ///


